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 Teacher education in India faces the challenge of preparing educators 

who can effectively engage with diverse classrooms shaped by 

linguistic, cultural, social, and regional variations. This paper examines 

the concept and practice of culturally responsive teacher education, 

highlighting its role in fostering inclusive pedagogies, equity, and 

respect for diversity. By drawing upon Indian Knowledge Systems 

(IKS), local wisdom, and global frameworks, the study explores how 

teacher preparation programs can empower pre-service and in-service 

teachers to recognize and value students’ cultural backgrounds. Using a 

mixed-method approach combining literature review, policy analysis, 

and case studies from multicultural classrooms, the research identifies 

best practices and barriers in integrating cultural responsiveness into 

teacher education curricula. Findings suggest that embedding cultural 

perspectives in curriculum design, classroom practices, and teacher 

training not only enhances student engagement and learning outcomes 

but also promotes social justice and sustainable educational reform. 

The paper concludes with recommendations for policy innovation, 

institutional reforms, and teacher capacity-building initiatives aligned 

Keywords: 

Culturally Responsive 

Pedagogy, Teacher 

Education, Inclusive 

Classrooms, Indian 

Knowledge Systems, Equity 

and Diversity, NEP 2020, 

Sustainable Education 

 

 

 



         The Academic                                                                    Volume 3 | Special Issue 3 | October 2025 

Sneha Dhidhi, Prof. (Dr.) Shraddha Verma                                                                                  Page | 210 

with NEP 2020 and SDG 4 (Quality Education). 

1. Introduction 

Education in India is deeply embedded in cultural, social, and linguistic diversity. With more than 1.4 

billion people, over 120 major languages, and thousands of dialects (Census of India, 2011), Indian 

classrooms reflect a microcosm of this plurality. Children come to schools with varied cultural 

experiences, socio-economic backgrounds, and linguistic practices. Such diversity is not only a challenge 

but also a strength if addressed through pedagogical practices that value and integrate these cultural 

resources into the teaching-learning process. The National Education Policy (NEP) 2020 emphasizes 

inclusive and equitable education, acknowledging that teachers play a central role in shaping learners’ 

identities, aspirations, and values. It stresses that equity and inclusion can only be achieved when the 

education system becomes sensitive to cultural and linguistic diversity and empowers teachers to design 

learning experiences that are relevant to students’ lives. 

Culturally Responsive Teacher Education (CRTE) provides a framework for preparing teachers who can 

respect, integrate, and leverage students’ cultural backgrounds to enrich learning. Globally, the concept 

of culturally responsive pedagogy has evolved from the works of Gloria Ladson-Billings (1995), Geneva 

Gay (2010), and James Banks (2004), who argue that education must be rooted in students’ socio-cultural 

contexts to be truly meaningful. In multicultural societies such as the United States, South Africa, and 

Canada, CRTE has been widely studied and implemented, showing positive impacts on student 

engagement, self-confidence, and academic achievement. Drawing upon these global frameworks, the 

Indian context demands a nuanced approach that integrates not only international perspectives but also 

indigenous knowledge traditions and local community practices. 

The need for culturally responsive teacher education in India becomes even more urgent in the context of 

socio-economic inequalities, caste-based discrimination, gender disparities, and the marginalization of 

tribal communities. Studies conducted by NCERT (2019) highlight that children from marginalized 

groups often struggle in schools because their home languages, cultural practices, and community 

knowledge are rarely recognized in formal curricula. Teachers trained without exposure to culturally 

responsive pedagogy may unknowingly perpetuate biases, stereotypes, and exclusion. Thus, CRTE is not 

only a pedagogical framework but also a social justice approach, ensuring that education becomes a tool 

for equity and empowerment. 



         The Academic                                                                    Volume 3 | Special Issue 3 | October 2025 

Sneha Dhidhi, Prof. (Dr.) Shraddha Verma                                                                                  Page | 211 

Another important dimension is the integration of Indian Knowledge Systems (IKS) into teacher 

education. NEP 2020 explicitly encourages the inclusion of traditional practices, local wisdom, and 

regional heritage into school curricula. For example, tribal storytelling traditions, folk music, yoga, 

Ayurveda, and ecological practices can be powerful resources for pedagogy when contextualized 

appropriately. Teachers trained in CRTE can bridge the gap between students’ cultural capital and formal 

academic knowledge, making education more engaging and relevant. 

The challenges of the 21st century—globalization, digital transformation, and rapid social change—

further reinforce the importance of CRTE. With increasing migration and urbanization, classrooms are 

becoming more culturally heterogeneous than ever before. Teachers must develop intercultural 

competence, empathy, and adaptability to create inclusive learning environments. Moreover, in the vision 

of Viksit Bharat 2047, where India aspires to be a global leader, culturally responsive education will be 

central to developing citizens who are rooted in their culture yet equipped for global challenges. 

In this context, the present paper investigates the role of cultural responsiveness in teacher education, its 

global foundations, and its contextual application in India, especially within the framework of IKS 

(Indian Knowledge Systems). It highlights the significance of integrating cultural perspectives into 

teacher education curricula, identifies challenges, and proposes strategies to make teacher education more 

inclusive, equitable, and sustainable. 

2. Review of Literature 

  Gay (2010) defines culturally responsive teaching as pedagogy that uses students’ cultural knowledge, 

experiences, and perspectives to make learning effective. 

  Ladson-Billings (1995) introduces the concept of culturally relevant pedagogy, stressing academic 

success, cultural competence, and socio-political consciousness. 

  In India, research highlights how caste, language, and socio-economic background influence learning 

experiences (NCERT, 2019). 

  NEP 2020 underlines multilingualism, cultural inclusion, and respect for diversity, making CRTE a 

necessity. 
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  Banks (2006) emphasizes multicultural education as a means to foster equity, reduce prejudice, and 

empower minority students within the mainstream system. 

  Vygotsky’s (1978) socio-cultural theory highlights that learning is a socially mediated process where 

cultural tools and community practices shape cognitive development. 

  Kumar (2014) in the Indian context argues that teacher education must integrate local traditions, 

indigenous knowledge systems, and community participation to achieve culturally inclusive classrooms. 

3. Objectives of the Study 

1. To explore the importance of culturally responsive pedagogy in teacher education. 

2. To identify challenges in integrating cultural responsiveness into Indian teacher education 

programs. 

3. To suggest strategies and frameworks for embedding CRTE in pre-service and in-service teacher 

training. 

4. To examine the role of Indian Knowledge Systems (IKS), multilingualism, and indigenous 

practices in promoting cultural inclusivity. 

5. To analyze global best practices of culturally responsive teacher education and their applicability 

in the Indian context. 

6. To study the impact of CRTE on enhancing teacher effectiveness, student engagement, and 

holistic development. 

4. Methodology 

This study adopts a qualitative mixed-method approach, combining policy analysis, case studies, and 

literature review to understand the integration of cultural responsiveness in teacher education. 

1. Policy Review – Critical analysis of NEP 2020, UNESCO SDG 4, and related government 

frameworks to identify the policy-level emphasis on equity, inclusion, and cultural 

responsiveness. 

2. Case Studies – In-depth study of multicultural classrooms in India, with focus on how teachers 

adapt pedagogies to diverse linguistic, cultural, and socio-economic contexts. 

3. Literature Review – Systematic review of international best practices in culturally responsive 

teacher education and their relevance for the Indian context. 
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4. Interviews and Focus Group Discussions – Conducting qualitative interviews with pre-service 

and in-service teachers, teacher educators, and students to capture perceptions, challenges, 

and success stories of CRTE implementation. 

5. Document and Content Analysis – Examination of teacher education curricula, training 

modules, and institutional reports to evaluate the extent to which cultural responsiveness is 

embedded in teacher preparation programs. 

6. Survey Method – Administering structured questionnaires to a larger sample of teachers and 

student-teachers to collect quantitative data on attitudes and practices related to CRTE. 

7. Comparative Analysis – Comparing teacher education practices in urban and rural contexts to 

identify variations in cultural responsiveness. 

8. Triangulation of Data – Using multiple data sources and methods to ensure validity, reliability, 

and comprehensive understanding of the findings. 

5. Findings and Discussion 

  Role of Teachers – Teachers who adopt culturally responsive pedagogies foster higher levels of 

student motivation, participation, and critical thinking, especially when students’ cultural and 

linguistic identities are acknowledged in classroom practices. 

  Curriculum Gaps – Teacher education programs in India often emphasize content mastery and 

technical skills, neglecting socio-cultural aspects of learning. This creates a gap between policy 

aspirations (like NEP 2020) and actual classroom practices. 

  Local Wisdom and IKS – Integrating Indian Knowledge Systems (IKS), local traditions, and folk 

practices in pedagogy makes education contextually relevant, relatable, and helps in building cultural 

pride among learners. 

  Barriers in Implementation – Major barriers include lack of training modules, rigid university 

curricula, inadequate teacher preparation, limited exposure to diverse cultures, and weak policy 

execution at the institutional level. 

  Impact on Student Learning Outcomes – Schools and teacher education programs that embed 

cultural responsiveness report improved academic performance, better peer collaboration, and 

reduced dropout rates, particularly among marginalized communities. 
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  Teacher Identity and Confidence – Teachers trained in CRTE frameworks develop greater 

professional confidence and are better able to navigate complex multicultural classroom dynamics. 

  Equity and Social Justice – Culturally responsive teacher education contributes to equitable 

opportunities for all learners, challenging stereotypes, reducing biases, and addressing structural 

inequalities in the education system. 

  Community Engagement – Successful CRTE practices often involve active participation of 

parents, local leaders, and cultural practitioners, which strengthens school-community bonds and 

ensures sustainability. 

  Global Best Practices – International models (such as from Finland, Canada, and New Zealand) 

show that embedding cultural perspectives in teacher education enhances both student engagement and 

teacher effectiveness, offering replicable strategies for India. 

  Need for Continuous Professional Development (CPD) – Teachers require ongoing training, 

workshops, and reflective practices to remain updated and effective in applying CRTE in diverse 

classroom situations. 

6. Recommendations 

  Curriculum Reform – Integrate dedicated CRTE modules into B.Ed., M.Ed., and teacher diploma 

programs, ensuring that cultural responsiveness is not optional but a core requirement. 

  Capacity Building – Conduct regular workshops, seminars, and continuous professional 

development (CPD) sessions for in-service teachers to update them with innovative CRTE practices. 

  Policy Support – Ensure rigorous implementation of NEP 2020 recommendations through 

institutional reforms, monitoring mechanisms, and allocation of sufficient resources. 

  Community Engagement – Actively involve local communities, parents, tribal leaders, and 

cultural practitioners in teacher education programs to enrich the teaching-learning process. 

  Assessment Frameworks – Develop assessment tools and rubrics to measure teachers’ cultural 

competence, inclusivity in pedagogy, and responsiveness to diverse student needs. 
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  Integration of Indian Knowledge Systems (IKS) – Embed folk traditions, indigenous practices, 

multilingual approaches, and local histories into teacher training curricula to make education 

contextually relevant. 

  Use of Technology for CRTE – Leverage digital platforms, AI-driven tools, and multilingual 

learning apps to train teachers in culturally responsive pedagogy and to reach diverse learner groups. 

  Collaboration and Exchange Programs – Encourage partnerships with international institutions 

and organize teacher exchange programs to learn from global best practices of culturally responsive 

pedagogy. 

  Research and Innovation in CRTE – Promote action research, case studies, and experimental 

projects in teacher education institutions to generate evidence-based CRTE models for Indian 

classrooms. 

  Institutional Accountability – Establish dedicated CRTE cells in teacher education 

colleges/universities to monitor implementation, support faculty, and ensure sustainability of culturally 

inclusive teaching practices. 

7. Conclusion 

Culturally Responsive Teacher Education (CRTE) holds a transformative role in the Indian education 

system, particularly in the context of its immense linguistic, social, and cultural diversity. Preparing 

educators who can adapt to pluralistic classrooms is no longer a choice but a necessity for fostering 

inclusive and equitable learning environments. By valuing students’ cultural heritage and integrating their 

lived experiences into pedagogy, teachers can ensure that education becomes a bridge to empowerment 

rather than a barrier of exclusion. 

The alignment of CRTE with Indian Knowledge Systems (IKS), local wisdom, and global 

frameworks such as the Sustainable Development Goals (SDG 4: Quality Education) and NEP 2020 

highlights its dual relevance—both contextually and globally. Teachers trained under culturally 

responsive frameworks are better equipped to address social inequalities, enhance student motivation, 

and improve learning outcomes, particularly for marginalized and underrepresented groups. This makes 

CRTE not only a pedagogical strategy but also a social justice agenda. 
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Looking toward the vision of Viksit Bharat @2047, embedding CRTE into teacher education programs 

can significantly contribute to building inclusive, future-ready classrooms. By strengthening curriculum 

reforms, capacity building, policy support, and community engagement, India can develop educators who 

are not only academically competent but also culturally empathetic and socially responsible. Ultimately, 

CRTE will pave the way for an education system that embodies equity, empowerment, and sustainable 

development, preparing teachers and learners alike to thrive in a diverse and interconnected world. 
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