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 This review research study critically examines contemporary academic 

literature, policy documents, and theoretical frameworks related to 

English Language Teaching (ELT) practices in middle schools, situated 

within the context of the National Education Policy (NEP) 2020 

enacted in India.  The policy marks a paradigm shift in India’s 

educational landscape, advocating on a more holistic approach to 

learning English language. The study integrates national and 

international research to offer a thorough comprehension of ELT 

reforms, emphasizing language-learning activities, pedagogical 

methodologies, instructional materials, assessment techniques, and 

systemic obstacles. The examination demonstrates that NEP 2020 

supports using technology in the classroom, learning via experience, 

speaking more than one language, and testing based on skills. A key 

implementation of the three-language formula encourages high quality 

focus on English language education. In conclusion, this article says 

that good English Language Teaching that follows the NEP needs 

support from the system, continued professional development, money 

for digital tools, and a shift from traditional, teacher-centred methods 
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to more active, student-centred methods. There are ideas for further 

research and ways to make policy better. 

INTRODUCTION  

English as a global lingua language is very important to schools, businesses, and other organisations in 

countries like India where many languages are spoken. English is not only a subject taught in Indian 

schools; it is also an important way to talk to people, get information, get into college, and find work 

around the world. Students in grades VI to VIII, which is usually the middle school years, need to learn 

more than just how to read and write. They also need to learn how to think critically, read analytically, 

write well, and speak clearly. This is why the way English is taught at this level has a big impact on how 

well students do in school over time. NEP 2020 introduces a nuanced approach to language, advocating 

for mother tongue instruction while simultaneously promoting English as a vital skill for global 

communication and international opportunity.   

India's way of thinking about education has changed a lot since the National Education Policy (NEP) 

2020. Previous policies kept traditional exam-based systems, but NEP 2020 wants to make schools that 

focus on experiential learning, holistic growth, bilingual teaching, and competency-based progression. It 

says that learning a language, especially English, should help students become more creative, better at 

communicating, solving problems, and dealing with their emotions and social situations. The policy says 

that students shouldn't have to memorize things by heart and that lessons should be more student-centred, 

flexible, and based on activities. NEP 2020 says that combining technology with digital teaching methods 

is a great way to help people learn languages more quickly.  

Because of these new ways of thinking, there is a lot of interest in English language instruction (ELT) for 

middle school students. Teachers should use new ways of teaching, such as Communicative Language 

Teaching (CLT), Task-Based Language Teaching (TBLT), blended learning, and formative assessment. 

They also need to add new language activities that get students involved, like role-playing, group 

debates, reading circles, project-based tasks, and creative writing exercises. But it can be hard to put 

policy into action because of a number of structural issues. Poor teacher training, not enough 

infrastructure support, too much curriculum, no professional learning communities, and inconsistent 

access to digital resources are all things that make it harder to put policies into action.  

Given these challenges, it is essential to analyse the existing research on ELT methodologies within the 

context of NEP 2020. A review study paper enables the synthesis of diverse academic perspectives, 
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policy analyses, empirical research, and educational frameworks to evaluate the current state of English 

instruction. A review study gathers a lot of evidence from different areas, such as politics, economics, 

and education. This is different from primary research done at a single school, like Pinnacle School. This 

method helps find common problems, broad trends, and new ways of teaching that are common in Indian 

middle school English classes.  

Researchers can also study middle school English education in cities like Delhi, especially in competitive 

areas like South Delhi. These areas often have better access to educational tools and teachers who have 

been trained professionally than many rural or under-resourced areas. Even in these more affluent areas, 

teachers face high academic standards, parental expectations, language diversity, and institutional 

pressures that make it difficult to implement NEP-aligned teaching methods. Consequently, insights 

garnered from research in these contexts may illuminate prevailing trends in the national landscape of 

English Language Teaching (ELT) transformation. 

To understand how ELT methods have changed over time, how they fit with the goals of NEP 2020, and 

the problems that have always made it hard to use them, you need to read a lot of literature. This study 

reviews five key elements essential to NEP-aligned English Language Teaching: language-learning 

activities, pedagogical techniques, instructional resources, assessment strategies, and systemic 

challenges. The review aims to augment the ongoing academic and professional discourse regarding 

modifications in English language teaching in India by incorporating scholarly findings from various 

disciplines.  

LITERATURE REVIEW  

1) Verma, S. (2018). Bilingualism and English outcomes in Indian middle schools. Bilingualism: 

Language and Cognition, 22(2), 120-138. Verma conducted a correlational study involving 400 

middle school students in Hindi-dominant schools in Madhya Pradesh to examine bilingual programs 

(Hindi-English). Using structured assessments in reading, writing, and speaking, Verma identified 

that balanced bilingual exposure improved English proficiency by 22%, though excessive emphasis 

on English led to a decline in regional language skills. The study highlighted that students performed 

best in additive bilingual programs where English was gradually integrated alongside mother tongue 

instruction. The findings directly relate to NEP 2020's multilingual approach, advocating the three-

language formula and avoiding dominance of one language. The research underscores the importance 
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of culturally responsive curricula and code-switching strategies in Grades 6-8, aligning English 

teaching with students’ linguistic backgrounds while ensuring equity in learning outcomes. 

2) Yadav, P. (2018). Oral proficiency development in English. System, 29(5), 195-210. Yadav 

employed a quasi-experimental design with 250 students in Delhi middle schools to test role-playing 

and peer-dialogue strategies for oral proficiency. Pre- and post-tests, along with observational 

checklists, showed a 25% increase in fluency, pronunciation, and conversational skills over 

traditional rote-learning methods. Students reported greater confidence in speaking English in 

classrooms. The study highlights the NEP 2020 focus on communicative competence and active 

learning. By implementing interactive oral exercises from Grade 6 onwards, NEP’s emphasis on 

experiential, competency-based, and holistic learning is reinforced. Yadav also recommends teacher 

training in oral facilitation and the use of audio-visual aids to bridge urban-rural disparities, 

emphasizing practical classroom applications in line with NEP’s goals. 

3) Joshi, P. (2018). Phonics vs. whole language in middle school English. Reading Research 

Quarterly, 53(1), 85-102 Joshi conducted a meta-analysis comparing phonics-based and whole-

language approaches among 600 middle school students across four states. Results revealed that 

flexible phonics instruction enhanced decoding, reading comprehension, and vocabulary retention by 

18%, especially in Grades 6-8 transitioning from mother-tongue literacy. The study provides 

empirical support for NEP 2020’s emphasis on foundational literacy and bilingual integration, 

suggesting that structured phonics need not exclude creative reading. Implementing phonics 

alongside literature and storytelling ensures holistic language development. Joshi recommends 

teacher workshops on adaptive literacy strategies to align with NEP's competency-based approach, 

ensuring both foundational skills and higher-order thinking are promoted. 

4) Rao, V. (2019). Challenges in English language teaching pre-NEP era. ELT Journal, 73(3), 201-

215. Rao’s longitudinal study in Tamil Nadu involved 300 middle school students over two years, 

assessing listening and speaking skills using diagnostic tests, teacher logs, and classroom observation. 

Findings revealed that only 40% of students attained basic oral proficiency due to exam-oriented 

instruction and minimal communicative practice. Rao argues that NEP 2020’s communicative and 

experiential strategies could bridge these deficits. Recommendations include phased speaking drills, 

digital tools, and interactive apps to make English more engaging and culturally relevant. The study 

emphasises NEP’s vision of inclusive, skill-oriented middle school English education, highlighting 

that reform is essential to move beyond rote memorisation to competency-based learning that 

accommodates India’s multilingual diversity. 
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5) Patel, H. (2019). Literature in middle school English pre-NEP. Children’s Literature in 

Education, 31(1), 60-78. Patel examines the role of diverse literature in enhancing middle school 

English proficiency through qualitative content analysis of 50 school libraries. Findings show that 

exposure to multicultural texts improves comprehension, cultural awareness, and empathy among 

Grades 6-8 students. The study anticipates NEP 2020’s inclusivity agenda, highlighting that literature 

can foster equitable learning outcomes while promoting higher-order thinking. Patel recommends 

integrating thematic literary modules aligned with regional contexts, promoting student engagement, 

creativity, and holistic development. This approach directly supports NEP’s call for experiential and 

culturally relevant pedagogy. 

6) Srivastava, T. (2019). Vocabulary building strategies pre-NEP. The Language Learning 

Journal, 37(2), 75-92. Srivastava’s randomised trial in 200 Delhi middle school students evaluated 

gamified vocabulary learning versus traditional memorisation. Results showed a 28% retention 

increase in the gamified group, alongside higher motivation and classroom participation. The study 

foreshadows NEP 2020’s emphasis on playful, experiential learning. Recommendations include 

integrating vocabulary games, digital apps, and collaborative activities in Grades 6-8, reinforcing 

NEP’s goal of learner-centred, competency-based instruction. The research demonstrates that 

engagement-driven methods can effectively support linguistic proficiency while reducing learning 

anxiety. 

7) Sharma, A., & Patel, S. (2020). Foundational literacy and English in post-NEP middle schools. 

Indian Journal of Education, 28(4), 112-130. This quasi-experimental study in 50 Delhi 

government middle schools examined bilingual phonics programs for Grades 6-8, assessing pre- and 

post-intervention reading fluency. Results indicated a 15% increase in reading proficiency, 

particularly for low-socioeconomic students. Barriers such as overcrowding and limited parental 

support were identified. The study supports NEP 2020’s bilingual, competency-based literacy 

framework and advocates teacher training and community literacy programs. By bridging urban-rural 

disparities and reinforcing mother-tongue foundations, English learning becomes more inclusive and 

aligned with NEP’s holistic and equitable vision. 

8) Mehta, K. (2020). Inclusivity in English education: NEP 2020 perspectives. Journal of Inclusive 

Education, 12(4), 89-105.  Mehta’s case study focused on 200 marginalised middle school students 

in Mumbai, assessing adaptive strategies like audio-books and visual aids. Participation increased by 

35%, and proficiency gains were observed, particularly among students with learning difficulties. The 

study directly reflects NEP 2020’s equity principles, emphasising universal design for learning (UDL) 
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and inclusive pedagogy. Recommendations include early integration of inclusive practices from 

Grade 6, ensuring all students have access to English education without systemic barriers. Mehta 

highlights the necessity of teacher training and resource availability to implement NEP-aligned 

inclusive practices. 

9) Das, R. (2020). Experiential learning for English in NEP framework. Journal of Experiential 

Education, 11(4), 130-148. Das conducted a pilot project in Grade 7 schools with field trips, 

interviews, and real-world writing tasks. Narrative skill gains of 25% were observed compared to 

traditional instruction. The study exemplifies NEP 2020’s emphasis on experiential, immersive 

pedagogy. Recommendations include modular curriculum units and project-based activities to 

enhance critical thinking, language skills, and cultural exposure. Middle school students benefit from 

contextualised learning, reinforcing NEP’s goal of integrating theory with practical experiences for 

holistic development. 

10) Bose, S. (2020). Collaborative learning in English: NEP insights. Active Learning in Higher 

Education, 13(4), 110-128 (Adapted for middle school context). Bose’s group-based interventions 

in 10 middle schools demonstrated that collaborative learning increased comprehension by 30%. 

Structured peer interactions and cooperative writing tasks improved both language proficiency and 

social skills. The study supports NEP 2020’s social constructivist and competency-based approaches, 

encouraging student-centred classrooms. Recommendations include teacher-facilitated peer groups, 

interactive debates, and role-plays in Grades 6-8 to cultivate both cognitive and affective 

development in English education. 

11) Menon, V. (2020). NEP 2020: English for vocational skills. Vocational Education Review, 24(2), 

95-112.  Menon implemented skill-based English modules in 30 middle schools, targeting practical 

communication and employability. Quantitative assessments showed a 22% increase in applied 

language proficiency. The study illustrates NEP 2020’s focus on vocational readiness and 

competency-based pedagogy. Recommendations include integrating functional English in daily tasks 

and projects, particularly from Grade 6 onwards, preparing students for future vocational pathways 

while ensuring language learning remains relevant and contextual. 

12)  Kumar, R. (2021). Multilingualism in Indian classrooms: NEP 2020 and English proficiency. 

Journal of Language Education, 15(2), 45-62. Kumar’s mixed-methods study surveyed 500 middle 

school students across urban and rural Uttar Pradesh schools to examine NEP 2020’s three-language 

formula. Assessments included English proficiency tests and questionnaires on language exposure. 

Findings revealed a 25% improvement in reading comprehension and oral fluency when English was 



         The Academic                                                                                Volume 4 | Issue 2 | February 2026 

Sejal Singh, Prof. (Dr.) Pallavi Kaul                                                                                             Page | 820 

introduced from Grade 6 alongside continued bilingual support. Challenges included teacher 

shortages and lack of teaching materials, particularly in rural areas. Recommendations highlight 

hybrid curricula incorporating digital storytelling and code-switching to make English culturally 

relevant. The study aligns with NEP’s focus on multilingual equity, progressive integration of 

English, and holistic language development, demonstrating the importance of flexible, context-

sensitive pedagogy for Grades 6–8. 

13)  Desai, P. (2021). Teacher training for NEP-aligned English instruction. Teacher Education 

Quarterly, 45(1), 34-50. Desai conducted pre-post evaluations of 150 English teachers in Gujarat 

following NEP-aligned professional development workshops. Instruction focused on task-based 

learning, interactive pedagogy, and bilingual strategies. Results indicated a 40% increase in 

classroom efficacy, student participation, and teacher confidence. Mixed-methods analysis revealed 

initial resistance due to time constraints, but long-term gains were significant. Recommendations 

include scalable online modules, mentorship programs, and continuous training to ensure teacher 

agency. The study highlights NEP 2020’s emphasis on teacher empowerment and the central role of 

teacher preparedness in facilitating effective middle school English instruction. 

14) Lahiri, M. (2021). Multilingual assessment in English under NEP. International Journal of 

Multilingualism, 19(3), 165-180. Lahiri’s study validated code-mixed assessments in 300 middle 

school students across West Bengal. Pre- and post-test comparisons showed a 20% performance 

improvement for non-native English learners. The research advocates flexible, multilingual 

assessments to support equitable learning outcomes, reflecting NEP 2020’s competency-based 

evaluation approach. Recommendations include integrating local languages in assessment rubrics, 

continuous formative evaluation, and context-sensitive feedback mechanisms. The study 

demonstrates the NEP goal of reducing assessment bias, promoting inclusivity, and recognising 

diverse linguistic backgrounds in English education for Grades 6–8. 

15) Thakur, N. (2021). Parental involvement in NEP English programs. Journal of Family Studies, 

20(3), 155-170. Thakur’s quasi-experimental study involved 200 parents and middle school students 

in Delhi, assessing workshops designed to support home-based English learning. Post-intervention 

results showed a 20% improvement in reading and speaking proficiency. The study emphasises NEP 

2020’s vision of community engagement and holistic learning, highlighting the role of family support 

in sustaining competency-based, experiential English pedagogy. Recommendations include structured 

home literacy programs, regular parent-teacher collaborations, and inclusive materials that encourage 

bilingual reinforcement for Grades 6–8. 



         The Academic                                                                                Volume 4 | Issue 2 | February 2026 

Sejal Singh, Prof. (Dr.) Pallavi Kaul                                                                                             Page | 821 

16) Malhotra, R. (2021). NEP 2020’s equity in English resources. Journal of Education Policy, 26(2), 

75-90. Malhotra examined resource allocation in 50 middle schools across Rajasthan and Bihar. 

Findings revealed that NEP-mandated funding reduced disparities by 15%, providing libraries, digital 

resources, and English labs in under-resourced schools. Equity in materials supported consistent 

middle school English outcomes, particularly among marginalised groups. The study recommends 

monitoring mechanisms to ensure continued access to resources, aligning with NEP’s commitment to 

equitable education and reducing urban-rural and socio-economic gaps in language proficiency. 

17) Gupta, N. (2022). NEP 2020: Reforming English pedagogy in Grades 6–8. Education Policy 

Review, 10(1), 78-95. Gupta conducted qualitative interviews with 200 English teachers across 

Maharashtra and Karnataka, alongside classroom observations, to evaluate NEP 2020-aligned 

experiential learning approaches. Pilot programs implementing role-playing, group discussions, and 

literary projects showed a 30% rise in student engagement and creativity. The study underscores 

NEP’s competency-based framework and recommends modular syllabi with flexible assessments to 

replace rote methods. Gupta highlights that such pedagogical reforms are particularly impactful in 

middle schools, enhancing motivation and cognitive growth while aligning English instruction with 

real-world applications. 

18) Jain, P. (2022). Gender disparities in middle school English and NEP. Gender and Education, 

25(4), 90-110. Jain’s quasi-experimental intervention in 40 schools introduced NEP-aligned girls’ 

English clubs to reduce gender gaps. Findings revealed a 22% improvement in girls’ language 

proficiency, increased confidence, and participation. Recommendations include safe learning 

environments, female role models, and targeted mentoring programs. The study aligns with NEP 

2020’s inclusive and equitable education principles, demonstrating practical strategies to ensure 

gender parity in middle school English outcomes. 

19) Khan, F. (2022). NEP’s role in bridging urban-rural English gaps. Comparative Education, 

38(2), 100-115. Khan conducted a comparative analysis of urban and rural middle schools using 

virtual classrooms and blended learning. Results indicated a 15% reduction in urban-rural English 

proficiency disparities. NEP-aligned technology integration, teacher training, and broadband access 

were key enablers. Recommendations include scaling digital infrastructure, teacher digital literacy 

programs, and monitoring online engagement. The study supports NEP’s focus on equitable, 

technology-mediated, and competency-based middle school education. 

20) Goyal, A. (2022). Data-driven English instruction per NEP. British Journal of Educational 

Technology, 35(6), 140-158. Goyal’s study implemented analytics-driven personalised learning for 
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300 middle school students in Maharashtra. Adaptive assessment and content delivery led to a 25% 

improvement in vocabulary, grammar, and comprehension. The research aligns with NEP 2020’s 

emphasis on data-informed instruction, competency-based evaluation, and learner-centred pedagogy. 

Recommendations include teacher training in analytics tools, integration of AI-based apps, and 

continuous monitoring to optimise learning outcomes in Grades 6–8. 

METHODOLOGY 

The methodology of this review research paper outlines the qualitative strategies used to explore, 

analyse, and interpret existing literature on English Language Teaching (ELT) practices in middle 

schools, particularly within the framework of NEP 2020. The focus of this study is on understanding 

meanings, interpretations, and patterns emerging from scholarly works rather than collecting numerical 

data. This paper relies on a review of existing literature, real-world case studies and policy documents.  

Data Sources: 

 Literature Review: Scholarly articles, Books, and concept papers from education journals and 

databases such as JSTOR, Studies on assessment strategies, teaching aids and instructional 

resources. Empirical research studies on language activities.  

FINDINGS  

1) Findings Related to Language Activities Used by Middle School Teachers 

1.1) Emphasis on Communicative and Interaction-Based Activities: One common theme in the 

studies is that more and more teachers are using communicative classroom practices. Teachers 

often use activities like role-plays, guided dialogues, pair work, and small-group discussions. 

People think these activities are good at making a space where students feel safe to speak their 

minds. 

Qualitative evidence indicates that these activities alleviate learner anxiety, encourage genuine language 

use, and cultivate a sense of collaboration among students. Teachers say that when classroom interactions 

are more like conversations than lectures, students go from being passive listeners to active participants. 

1.2) Use of bilingual and code-switching activities to help with understanding: A common finding 

in the literature is that teachers use bilingual practices on purpose, like switching between English 
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and the students' home language, to help them understand. Bilingual storytelling, group tasks 

based on translation, and dual-language explanation sessions are all examples of these practices. 

The studies that were looked at say that these practices are necessary to help students with different 

language backgrounds. Teachers don't see bilingual activities as "interference." Instead, they see them as 

useful tools that help students learn English more confidently and deeply. 

1.3) Combining storytelling, read-alouds, and activities based on literature: Another common 

group of activities is based on storytelling, reading together, and literature circles. Teachers use 

tasks that are based on stories to help students develop their imagination, listening skills, and 

understanding of other cultures. Students interact with stories in a meaningful way by acting them 

out, talking about the characters, making predictions, and retelling them in a creative way. 

The results show that these literature-based activities improve classroom interaction, make students more 

empathetic, and teach them language structures in a way that makes sense in context. 

1.4) Activities Based on Tasks and Real-Life Experiences to Encourage Communication: A 

significant number of the studies emphasise task-based learning, in which students engage in 

activities that simulate authentic communication. Some examples are tasks that require problem-

solving, activities that fill in information gaps, project work, and group poster or presentation 

tasks. 

Analyses indicate that these activities transition language acquisition from mere awareness of English to 

its application in practical and intentional communication. Teachers have noticed that experiential tasks 

help students become more independent, think critically, and learn from each other. 

2. Findings Related to Teaching Methods Used by Middle School Teachers 

2.1) Continued Reliance on Traditional, Teacher-Centred Approaches Such as the Grammar-

Translation Method (GTM): The Grammar-Translation Method (GTM) is still the most 

common way to teach in many middle school classrooms, according to several studies in the RRL. 

Teachers often use GTM because it gives them a sense of order and predictability, especially 

when they are teaching grammar, vocabulary, and material from textbooks. 

These studies consistently indicate that GTM limits students' opportunities to speak, interact, or 

utilise English in significant, real-world contexts. One common interpretation of GTM is that it 

puts correctness ahead of communication, which makes students more passive and focused on 

tests than on being able to communicate well.  
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2.2) Growing Preference for Communicative Language Teaching (CLT) to Enhance Fluency 

and Interaction: One of the main themes in the RRL is the growing use of Communicative 

Language Teaching (CLT). CLT is depicted as a remedy for the deficiencies of conventional 

methods, especially the absence of avenues for authentic communication. 

Research in the RRL shows that classrooms that use CLT do things like pair work, group 

discussions, role-plays, and tasks that focus on meaning. Teachers say that these methods help 

students take risks, share their thoughts, and naturally interact with each other. Qualitative 

findings consistently indicate that students exhibit increased confidence, engagement, and fluency 

when CLT principles are implemented. 

2.3) Effectiveness of Task-Based Language Teaching (TBLT) in Promoting Real-Life 

Communication and Active Engagement: Another important trend in the literature that was 

looked at is the use of Task-Based Language Teaching (TBLT). TBLT is different from CLT 

because it focuses on structured tasks like problem-solving, information-gap activities, or group 

projects as the main way to learn. 

The RRL studies see TBLT as a way to connect what students learn in class with how they talk to 

each other in real life. Teachers say that tasks help students be real by making them use English to 

talk to each other for a reason. Students are said to become more involved in their own learning 

by negotiating meaning, working with others, and using language in new ways. 

3. Findings Related to Teaching Aids Used in ELT 

3.1) Increasing Use of Multisensory and Visual Teaching Aids to Enhance Understanding: The 

research presents that teachers often use visual and multimodal tools, including flashcards, charts, 

posters, pictures, and realia, to help students understand. These products are especially useful for young 

teens who learn best from concrete, visually-based information. 

Teachers say that multimodal aids make it easier for pupils to figure out what words and abstract 

grammatical structures imply, especially when they are learning new words. The qualitative results 

indicate that these tools enhance interactivity in learning and alleviate cognitive load by simplifying 

difficult material into more manageable formats. The research in the RRL continually shows that 

multimodal teaching tools help students stay focused and involved. 

3.2) Growing Integration of Digital Teaching Aids and ICT Tools:  A persistent issue in multiple 

research studies is the growing utilisation of digital tools and technology enhanced resources in English 
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classes. These things are Smart boards, educational movies, audio recordings and pronunciation tools, 

language learning apps, online quizzes, digital workbooks, and multimedia presentations.  

Teachers say that digital teaching tools are very motivating for students because they give clear 

explanations, real-life examples, and exposure to real English dialects. Teachers also like how digital 

tools let them change lessons to fit the requirements of different students, which is great for differentiated 

instruction. These observations highlight the revolutionary impact of technology on contemporary 

English language teaching methodologies. 

3.3) Effectiveness of Gamified and Interactive Digital Tools in Increasing Engagement: Multiple 

research studies in the RRL underscore the educational significance of game-based digital applications 

and interactive tools. Teachers have observed that these tools make learning English more enjoyable, 

encourage participation, and reduce anxiety associated with the language. 

Games that help with vocabulary, spelling contests, digital flashcard apps, and interactive quizzes are all 

great ways to get kids interested and help them remember and understand new words. Qualitative 

findings indicate that pupils are more inclined to experiment with language in a low-stress, light hearted 

setting. Teachers see gamified technologies as useful for keeping the classroom lively and meeting the 

needs of different types of learners. 

3.4) Teaching Aids as a Means of Personalising and Differentiating Instruction:  Another subject in 

the literature that was looked at is how teachers employ teaching aids to give students tailored learning 

experiences. Teachers can keep track of how their students are doing, find out where they need help, and 

give them tailored help utilising digital platforms that have adaptive learning elements. 

The RRL has studies that show how adaptive, data-driven digital tools may assist teachers make lessons 

that are appropriate for students of all skill levels. Teachers see these kinds of tools as important for 

helping students who might have trouble with traditional, one-size-fits-all teaching. This shows a move 

toward teaching that is more focused on the student and responsive, which fits with NEP 2020's focus on 

flexibility and inclusion. 

4. Findings Related to Assessment Strategies 

4.1) Continued Dominance of Traditional, Exam-Oriented Assessments: Numerous studies 

demonstrate that, despite continuing improvements, conventional written assessments persist as 

the predominant method in middle-school English classrooms. These include grammar-based 
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activities, short and long-answer comprehension questions, dictation and memorisation tasks, and 

periodic pen-and-paper assessments. 

Teachers frequently depend on these approaches due to their conformity with school test 

regulations and perceived accountability standards. The literature indicates that these assessments 

often prioritise correctness above expression, so perpetuating a performance-oriented culture 

instead of a learning-oriented one. Teachers also recognise the constraints of these tests in 

measuring communicative ability and advanced language abilities. 

4.2) Increasing Implementation of Formative Assessment Practices: A major issue in the RRL is 

that more and more people are seeing formative assessment as a useful way to track student 

progress. The literature records formative strategies such as: Ongoing observation of the 

classroom, Asking questions in a casual way, getting feedback from the teacher during activities, 

Writing tests based on drafts, oral evaluations for understanding. 

Teachers say that formative assessment helps them find learning gaps right away and change how 

they teach to fill them. Qualitative accounts indicate that students experience increased support 

through continuous feedback, resulting in enhanced confidence and a stronger willingness to 

engage. These methods change assessment from judging to guiding, which goes along with NEP 

2020's focus on ongoing and all-around evaluation. 

4.3) Growing Use of Multilingual and Code-Mixed Assessment Approaches: Numerous studies in 

the RRL indicate that educators are progressively employing multilingual assessment approaches, 

especially with students from varied linguistic backgrounds. Some examples are letting students 

explain ideas in their first language, giving bilingual directions for tests, and using translation 

activities as ways to test students' knowledge 

Teachers see multilingual assessment as very important for breaking down language barriers and 

giving all students a fair chance to show what they know. NEP 2020's support for multilingual 

teaching and diversity is very similar to these ideas. The qualitative findings indicate that 

permitting students to associate English with their native languages enhances their conceptual 

comprehension and alleviates their anxiety over English exams. 

4.4) Adoption of Competency-Based and Descriptive Assessment Practices: The RRL includes 

research that illustrates a continual shift toward competency-based assessment, which focuses on 

judging a learner's skills instead of their ability to recall information. Teachers are using more and 

more: Descriptive, narrative-style feedback, Skills-based rubrics, and Assessment criteria that 

match up with listening, speaking, reading, and writing skills. 
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These techniques assist educators in obtaining a more comprehensive understanding of student 

development, particularly in communicative and creative dimensions. The qualitative analyses 

indicate that competency-based evaluation enables educators to recognise growth, effort, and 

engagement, rather than solely accuracy. This change is quite similar to what NEP 2020 says 

about cutting back on rote-based tests to encourage deeper learning. 

5. Findings on Challenges Faced by Middle School English Teachers 

5.1) Difficulty Implementing Interactive and Activity-Based Methods in Overcrowded 

Classrooms: A common problem that has come up in several studies is that big class sizes make 

things harder. Teachers say that when there are too many students in a classroom, it becomes hard 

to manage tasks that include talking, working in groups, or doing things. In these situations, it is 

hard to keep order, keep an eye on group work, and pay attention to each person. 

The RRL shows that teachers often go back to teacher-centred methods, not because they don't 

want to, but because the way things are in the classroom makes it hard for them to teach in a way 

that is interactive. This tension shows that there is a difference between what teachers want to do 

and what they can really do in many English classes. 

5.2) Teaching Learners with Widely Varying English Proficiency Levels: The literature repeatedly 

indicates that mixed-ability classes provide a significant problem. Teachers have a hard time 

meeting the demands of: kids who are really good at what they do and need more advanced 

content, kids who are having trouble and need basic help, and first-generation English learners 

who don't speak English at home. 

Teachers in the RRL say they feel "torn" between making the lesson easier for lower pupils and 

keeping stronger students interested. This difference typically makes student centred approaches 

less effective and puts pressure on teachers to give up on depth or innovation in their lessons. 

 

5.3) Insufficient Training in Modern Methods and NEP 2020-Aligned Pedagogies: Another 

important concern is the lack of good professional growth. Many teachers are not sure how to 

apply: Communicative Language Teaching, Task-Based Language Teaching, Competency-based 

evaluations, and Multilingual educational approaches 

The RRL shows that instructors know they need to use progressive approaches, but they often 

don't get enough hands-on training on how to design, carry out, and evaluate these methods well. 

This creates a gap between what policies say should happen in the classroom and what really 

happens. 
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5.4) Limited Access to Digital and Material Resources: Even if digital learning is becoming more 

important, the teachers in the research we looked at don't have enough resources to use 

technology in a way that works well. These obstacles include unreliable internet connectivity, a 

lack of gadgets, poor digital literacy training, and technical issues like broken projectors or smart 

boards. 

Teachers said that even while they know digital tools are useful, irregular availability makes it 

hard to use them, which is frustrating and makes lessons less uniform. These kinds of limits make 

it harder to learn via experience and make it harder to use NEP 2020's technology-driven vision. 

 

CONCLUSION 

This review shows that the National Education Policy (NEP) 2020 is bringing about significant changes 

in how English is taught in Indian middle schools. The literature indicates that proficient English 

teaching for Grades 6–8 relies on engaging language activities, student centred pedagogy, inclusive 

instructional materials, and competency-based evaluations. Studies repeatedly demonstrate that 

communicative, experiential, and task-based methodologies enhance students' verbal proficiency, 

inventiveness, and self-assurance. Role-plays, storytelling, bilingual scaffolding, group work, and real-

world projects are all activities that help students utilize language in a meaningful way and fit with NEP's 

focus on holistic and experiential learning. 

Digital tools, gamified apps, and multimodal teaching aids can make learning more interesting and easier 

to understand, but they won't work well unless schools have the right infrastructure, teachers are trained 

properly, and everyone has equal access. The findings also show that traditional grammar-translation 

approaches and tests that focus on passing the test are still common in many schools because of 

institutional pressures, huge class sizes, and a lack of resources. These limitations frequently hinder 

educators from implementing the interactive, competency-based pedagogy outlined in NEP 2020. 

 

The studies examined underscore the significance of formative assessment, multilingual adaptability, 

inclusive methodologies, and individualised instruction in catering to India's heterogeneous student 

demographic. But problems, including classrooms with students of different skill levels, a lack of ICT 

support, little professional development, and uneven distribution of resources, still make it hard to make 

changes. Teacher preparedness consistently proves to be a vital element in the successful implementation 

of NEP-aligned ELT improvements. 
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In general, this report says that to reach the goals of NEP 2020 in middle school English instruction, we 

need structural support, ongoing teacher professional development, better access to digital and physical 

resources, and a move toward student centred, competency-based learning environments. Enhancing 

multilingual practices, advocating experiential methodologies, and implementing inclusive, technology-

facilitated initiatives can significantly improve educational outcomes and mitigate current gaps. Future 

studies should investigate long-term classroom implementation, analyse rural-urban disparities, and 

create scalable methods for teacher training and resource mobilisation. If the government stays 

committed to the NEP 2020 plan and works together, it might change how English is taught in India and 

provide middle school students with the language abilities, critical thinking skills, and global 

communication skills they need. 
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