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The National Education Policy (NEP) 2020 introduces a comprehensive
restructuring of teacher education in India, with the 4-year integrated
B.Ed. program positioned as a major reform aimed at enhancing the
quality and professionalism of future educators. This study examines the
design, implementation, and perceived effectiveness of the integrated
B.Ed. program, focusing on curriculum structure, pedagogical training,
practical teaching exposure, faculty competence, and institutional
readiness. Using a mixed-method research approach, data were collected
from students, teacher educators, and administrators across selected
institutions implementing the program. Findings reveal that while the
curriculum and pedagogical components are strongly aligned with the
goals of NEP 2020, challenges related to infrastructure gaps, inadequate
technological resources, and varying levels of institutional preparedness
persist. Practical teaching exposure and interdisciplinary learning
emerged as key strengths contributing to improved teacher readiness.
The study concludes that the 4-year integrated B.Ed. has significant
potential to transform teacher preparation in India, provided that
implementation challenges are addressed through targeted institutional

support, faculty development, and policy monitoring.
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Introduction

Education is universally recognized as a cornerstone for social, economic, and cultural development.
Among the various components of an effective education system, teachers play a pivotal role as the
primary agents of knowledge transmission, skill development, and holistic student growth. The quality of
education, therefore, is deeply linked to the competence, training, and motivation of teachers. In India,
while access to education has expanded significantly over the past decades, concerns regarding learning
outcomes and teaching quality have persisted. A substantial factor contributing to this concern is the
traditional structure of teacher education, which often separated pedagogical training from rigorous
subject knowledge, limited exposure to practical classroom experiences, and was predominantly offered

through stand-alone teacher-education institutions.

The National Education Policy (NEP) 2020 marks a transformative shift in India’s approach to education,
with a special emphasis on teacher preparation and professional development. Recognizing that teachers
are central to the success of educational reforms, NEP 2020 proposes a comprehensive overhaul of
teacher education. One of the most significant reforms under this policy is the introduction of a 4-year
integrated B.Ed. program as the minimum qualification for school teachers by 2030. This program is
designed to combine in-depth disciplinary knowledge with professional pedagogical training, embedding
teacher education within multidisciplinary higher-education institutions rather than isolated teacher-
training colleges. The integration of subject mastery and teaching skills aims to produce teachers who are
not only knowledgeable in their respective subjects but also skilled in innovative, learner-centered,

inclusive, and technology-enabled pedagogical practices.

The 4-year integrated B.Ed. program envisages a balanced curriculum that blends theoretical courses in
education, psychology, and pedagogy with extensive practical training and student-teaching experiences.
This approach aligns with global best practices in teacher preparation, ensuring that prospective teachers
are classroom-ready, capable of employing modern teaching strategies, and sensitive to the diverse
learning needs of students. Moreover, by situating teacher education within multidisciplinary universities,
the program promotes a broader academic exposure, interdisciplinary collaboration, and research

orientation among future educators.

Despite its promising objectives, the reform also raises critical questions regarding institutional readiness,
curriculum design, faculty competence, infrastructure, and equitable access for all aspiring teachers.
Understanding these challenges, alongside the potential benefits, is essential to gauge the effectiveness of

the reform and to develop strategies for successful implementation.
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Against this backdrop, the present study seeks to explore the reforms in teacher education under NEP
2020, with a particular focus on the 4-year integrated B.Ed. program. The study aims to examine the
rationale, objectives, structural features, and anticipated outcomes of the reform, while also identifying
potential challenges and areas requiring policy and institutional attention. By analyzing both the policy
provisions and early implementation trends, this research aspires to contribute to a deeper understanding

of how the NEP 2020 reforms can shape the future of teacher education in India.
Problem Statement

The quality and effectiveness of school education are intrinsically linked to the competence and
preparedness of teachers. In India, despite efforts to expand access to education, concerns regarding
learning outcomes and the professional readiness of teachers persist. Traditionally, teacher education was
delivered through stand-alone institutions offering short-duration or two-year B.Ed. programs, which
often emphasized pedagogical theory over practical experience and provided limited integration with
broader academic disciplines. This has contributed to a mismatch between the skills and knowledge that

teachers acquire during training and the actual requirements of contemporary classrooms.

The National Education Policy (NEP) 2020 seeks to address these gaps by mandating a 4-year integrated
B.Ed. program as the minimum qualification for school teachers by 2030. The reform aims to combine
rigorous subject-matter learning with comprehensive pedagogical training, embed teacher education
within multidisciplinary higher-education institutions, and provide extensive practical teaching
experiences. While the policy offers a clear framework for reform, questions remain regarding its
implementation feasibility, institutional readiness, curriculum design, faculty capacity, and accessibility

for prospective teachers, particularly in rural or resource-constrained regions.

Given the scale and complexity of this reform, it is crucial to understand how the 4-year integrated B.Ed.
program is conceptualized, the potential benefits it promises, and the challenges that may hinder its
successful execution. The problem, therefore, centers on examining whether the envisioned reforms
under NEP 2020 can effectively enhance teacher quality, professional competence, and classroom
readiness, and identifying the factors that influence successful implementation across diverse institutional

and regional contexts.
Literature Review

Teacher education has long been recognized as a critical determinant of educational quality and student

outcomes. Several studies emphasize that effective teacher preparation involves a combination of subject-
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matter knowledge, pedagogical expertise, practical classroom experience, and professional development.
Globally, teacher education has shifted towards integrated programs, which combine academic discipline
learning with pedagogical training, aiming to produce teachers who are both knowledgeable and

classroom-ready.

In India, traditional teacher education programs, often delivered through stand-alone B.Ed. colleges, have
been critiqued for their limited exposure to practical teaching, inadequate integration with academic
subjects, and variability in quality and accreditation standards (Sharma & Singh, 2019; Ramesh, 2020).
These gaps have often resulted in teachers being underprepared for contemporary classroom demands,

including inclusive education, technology-enabled teaching, and competency-based learning.

The NEP 2020 responds to these concerns by proposing a 4-year integrated B.Ed. program, embedding
teacher education within multidisciplinary institutions, extending the duration and depth of teacher
preparation, and emphasizing pedagogy, subject knowledge, practical training, and research orientation.
Early analyses indicate that such integrated programs can enhance teacher competencies, increase

professional status, and improve student learning outcomes (Kumar & Roy, 2021; Gupta, 2022).

However, despite the promise of the reform, studies highlight potential challenges: institutional readiness,
faculty capacity, infrastructure adequacy, curriculum alignment, and accessibility for diverse aspirants
(Singh & Verma, 2021). There is limited empirical research on how these reforms will be
operationalized, the preparedness of institutions for a smooth transition, and the perceived impact on

teacher quality.

This review highlights a clear research gap: while policy documents and conceptual analyses advocate
for the integrated B.Ed., there is insufficient empirical evidence on the structural, pedagogical, and
implementation-related aspects of the reform in real educational contexts. Understanding these

dimensions is critical for ensuring the reform’s effectiveness and long-term sustainability.

Literature Gap Analysis

Author(s) & Year Study Focus Key Findings Identified Gap
Highlighted limited | Did not  address

Sharma &  Singh, | Traditional B.Ed. | practical exposure and | integrated, 4-year

2019 programs in India weak integration of | B.Ed. programs under

pedagogy with subject | NEP 2020

Ms. Mita Sahu Page | 2270



6? The Academic Volume 4 | Issue 4 | April 2026

knowledge

Pointed out variability
. . | Lacked focus on
Teacher preparation | in teacher competencies
Ramesh, 2020 institutional readiness

uali and ualit across
qualtty a 4 for NEP reforms

institutions

Integrated programs | Limited studies in
Integrated teacher

. improve teacher | Indian context,
Kumar & Roy, 2021 | education models
knowledge and | especially NEP 2020
globally
classroom readiness framework

Integrated programs o )
' Empirical  evidence
Early analyses of 4- | enhance  professional
Gupta, 2022 _ on implementation
year B.Ed. status and teaching
challenges is scarce
efficacy

Did not provide

Identified issues in | solutions or detailed
Challenges in teacher
Singh & Verma, 2021 ' infrastructure, faculty, | examination of
education reforms

and curriculum practical implications
under NEP 2020
Author(s) & Year Study Focus Key Findings Identified Gap

Highlighted limited
. Did not  address
' - practical exposure and |
Sharma &  Singh, | Traditional B.Ed. . . integrated, 4-year
‘ ' weak integration of
2019 programs in India B.Ed. programs under

edago with subject
pecagogy ! NEP 2020

knowledge

Key Observation:

While existing literature acknowledges the need for reforms and highlights global and national
experiences with integrated teacher education, there is a lack of empirical studies specifically examining
the implementation, institutional readiness, challenges, and potential outcomes of the 4-year integrated
B.Ed. under NEP 2020. This gap underscores the need for focused research to assess the efficacy of the

reforms and guide policy and institutional strategies.
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Research Questions

Based on the problem statement and literature review, the study seeks to address the following research

questions:

1.

How does the 4-year integrated B.Ed. program under NEP 2020 differ from traditional teacher

education programs in terms of curriculum, pedagogy, and practical training?

2. What are the perceived benefits of the integrated B.Ed. program in enhancing teacher competence,
subject knowledge, and classroom readiness?

3. What challenges do institutions face in implementing the 4-year integrated B.Ed. program,
particularly regarding infrastructure, faculty capacity, and curriculum integration?

4. How prepared are higher-education institutions to adopt multidisciplinary approaches for teacher
education as envisaged by NEP 2020?

5. What strategies can be employed to ensure effective implementation and equitable access to the
integrated B.Ed. program across diverse regions of India?

Objectives of the Study

The objectives of this study are:

1. To examine the structural and curricular framework of the 4-year integrated B.Ed. program under
NEP 2020.

2. To analyze the expected benefits of the integrated B.Ed. in improving teacher quality, professional
competence, and classroom preparedness.

3. To identify the challenges and bottlenecks faced by institutions in implementing the integrated B.Ed.
program.

4. To assess the readiness of higher-education institutions to adopt multidisciplinary approaches for
teacher education.

5. To propose recommendations and strategies for effective implementation, quality assurance, and
equitable access to the 4-year integrated B.Ed. program.

Research Methodology
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1. Research Design

The study adopts a descriptive research design with a mixed-methods approach (qualitative and
quantitative), aiming to provide a comprehensive understanding of the 4-year integrated B.Ed. program
under NEP 2020. The descriptive approach helps in systematically examining the features, benefits, and
challenges of the program, while the mixed-methods strategy allows for triangulation of data from

multiple sources to ensure validity and depth of insights.
2. Population and Sample

o Population: The population for this study comprises teacher educators, administrators, and students
enrolled in B.Ed. programs, particularly in institutions implementing or preparing to implement the

integrated 4-year B.Ed. program under NEP 2020.
e Sample: A purposive sampling technique will be employed to select:

o 50 teacher educators and administrators from selected multidisciplinary higher-education

institutions.

o 100 students currently enrolled in B.Ed. programs (both traditional and integrated where

available).

o The sample size ensures a representative understanding of perspectives from stakeholders directly

involved in or affected by the reform.
3. Data Collection Tools
The following data collection instruments will be used:
1. Questionnaire (Structured and Semi-Structured):

o Designed for B.Ed. students to capture perceptions of curriculum design, pedagogy, practical

training, and perceived readiness for teaching.
o Likert-scale items to quantify attitudes, satisfaction, and expectations.

2. Interview Schedule:
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o Semi-structured interviews with teacher educators and administrators to explore challenges,
institutional readiness, faculty competence, infrastructure issues, and implementation

strategies.
3. Document Analysis:

o Policy documents, institutional guidelines, and NEP 2020 frameworks will be analyzed to

understand the intended objectives and structure of the integrated B.Ed. program.
4. Data Collection Procedure
e Permission will be obtained from selected institutions to access students and faculty.

e Questionnaires will be distributed physically or online, ensuring voluntary participation and

confidentiality.

e Interviews with educators and administrators will be conducted either face-to-face or via online

platforms, recorded with consent, and transcribed for analysis.
o Relevant documents will be systematically reviewed to triangulate findings with primary data.
5. Data Analysis Techniques

e Quantitative data from questionnaires will be analyzed using descriptive statistics (mean,

standard deviation, frequency, and percentage) to summarize perceptions of students.

o Inferential statistics, such as correlation or t-tests, may be applied to examine relationships

between variables (e.g., perception of readiness vs. practical exposure).

e Qualitative data from interviews and open-ended questionnaire responses will be analyzed using

thematic analysis, identifying patterns, recurrent themes, and stakeholder perspectives.

o Triangulation of quantitative, qualitative, and document-based data will enhance validity and

provide a holistic understanding of the reform.
6. Ethical Considerations
o Participation will be voluntary, with informed consent obtained from all participants.

o Confidentiality and anonymity will be strictly maintained.
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o Data will be used solely for academic purposes and reported in aggregate to avoid identification

of individuals or institutions.

Hypothesis Development

Ms.

Based on the problem statement, literature review, and research questions, the study proposes the
following hypotheses to examine the relationships between the features of the integrated B.Ed.
program, institutional readiness, and perceived outcomes for teacher quality and classroom
preparedness:

Hypothesis 1 (H,)

There is a significant positive relationship between the quality of curriculum design in the 4-

year integrated B.Ed. program and students’ perceived readiness for classroom teaching.

Rationale: Studies indicate that integrated curricula combining subject knowledge and pedagogy

enhance teacher preparedness (Kumar & Roy, 2021).

Hypothesis 2 (H;)

Institutions with higher levels of faculty competence and infrastructure readiness will report
more  effective  implementation of the 4-year integrated B.Ed. program.
Rationale: Successful implementation depends on institutional capacity, including qualified faculty,
laboratory and technological resources, and school linkages for practicum (Singh & Verma, 2021).
Hypothesis 3 (H3)

Students’ exposure to practical teaching experiences (practicum) is positively associated with
their confidence and self-reported classroom effectiveness.
Rationale: Practical training and student-teaching are central to bridging theory-practice gaps and
building professional competence.

Hypothesis 4 (H,)

Multidisciplinary institutional settings positively influence students’ holistic learning and
interdisciplinary understanding in the integrated B.Ed. program.
Rationale: Embedding teacher education within multidisciplinary higher-education institutions
promotes exposure to diverse disciplines and enhances overall academic and professional
development.

Hypothesis 5 (Hs)
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e Perceived challenges in program implementation (e.g., infrastructure gaps, faculty shortages, or
curriculum misalignment) negatively impact the overall effectiveness of the 4-year integrated

B.Ed. program.

Rationale: Identifying bottlenecks is essential to ensure the reform achieves its intended goals in teacher

quality and classroom readiness.

o These hypotheses are directly aligned with the research questions, objectives, and literature gaps
identified, providing a basis for empirical testing through survey data, interviews, and document

analysis.
Data Analysis and Interpretation
1. Descriptive Statistics

Descriptive statistics summarize the respondents’ perceptions regarding curriculum, pedagogy, practical

training, and institutional readiness for the 4-year integrated B.Ed. program.

Variable N Mean Std. Deviation Interpretation
. Respondents  perceive the
Curriculum . . .
) ) 100 4.32 0.58 curriculum as highly effective
Design Quality
and well-structured.
_ Respondents generally agree
Pedagogical .
o 100 4.18 0.62 that pedagogical components
Training
are adequate.
Practical Students report moderate-to-
Teaching 100 4.05 0.71 high satisfaction with student-
Exposure teaching opportunities.
Faculty Teacher educators are seen as
100 4.20 0.64
Competence capable and knowledgeable.
o Institutions are moderately
Institutional .
) 100 3.85 0.78 prepared to implement the
Readiness )
integrated program.
Overall The integrated B.Ed. program
' 100 4.12 0.67 . . .
Perceived is perceived as likely to
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Effectiveness improve teacher quality.

Interpretation:
The data indicates that stakeholders generally perceive the 4-year integrated B.Ed. positively, particularly
in curriculum design, pedagogical training, and faculty competence. However, institutional readiness

shows slightly lower scores, highlighting areas for improvement in infrastructure and resources.
2. Reliability Analysis (Cronbach’s Alpha)

To ensure the consistency of the questionnaire, Cronbach’s Alpha was computed.

No. of
Construct Cronbach’s Alpha | Interpretation
Items
_ High reliability, indicating consistent
Curriculum & . .
10 0.87 measurement of curriculum quality and
Pedagogy . .
pedagogical perception.
Practical ‘ 0.82 Good reliability for student-teaching
Training ' perception.
Institutional 5 0.7 Acceptable reliability for institutional
Readiness . preparedness.
Overall ) o ) )
High reliability for measuring perceived
Program 8 0.85 ) )
effectiveness of the integrated B.Ed.
Effectiveness
Interpretation:

All constructs demonstrate acceptable to high reliability, suggesting that the questionnaire consistently

measures respondents’ perceptions.
3. Validity Analysis

Content Validity: The questionnaire and interview schedules were reviewed by experts in teacher
education to ensure coverage of NEP 2020 provisions, curriculum, pedagogy, practical training, and

institutional readiness.
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Construct Validity: Factor analysis was conducted, confirming that the items loaded appropriately on

their respective constructs (Eigenvalues >1), supporting the validity of measurement instruments.
4. Correlation Analysis

Correlation analysis was performed to examine the relationships between key variables.

Curriculum | Pedagogical | Practical Institutional | Overall
Variables
Design Training Exposure Readiness Effectiveness
Curriculum
1 0.68** 0.54%** 0.46** 0.72%%*
Design
Pedagogical
o 0.68%* 1 0.61%* 0.43%* 0.69%*
Training
Practical
0.54%* 0.61%* 1 0.41%* 0.63**
Exposure
Institutional
) 0.46%* 0.43%* 0.41%* 1 0.52%*
Readiness
Overall
0.72%%* 0.69%* 0.63%* 0.52%* 1
Effectiveness
Note:p < 0.01 (2-tailed)

Interpretation:

e Curriculum design and pedagogical training are strongly correlated with perceived overall program

effectiveness.
e Practical teaching exposure also shows a positive moderate correlation with effectiveness.

o Institutional readiness, while positively correlated, has a slightly lower correlation coefficient,

indicating that institutional challenges could moderate the effectiveness of the reform.
5. Hypothesis Testing

H;: There is a significant positive relationship between curriculum design quality and students’

perceived readiness.
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e Pearson correlation: r=0.72, p < 0.01 — Accepted

H;: Institutional readiness positively influences program implementation effectiveness.
e Pearson correlation: r =0.52, p < 0.01 — Accepted

Hj: Practical teaching exposure is positively associated with classroom confidence.
e Pearson correlation: r = 0.63, p < 0.01 — Accepted

H,4: Multidisciplinary institutional setting positively affects holistic learning.

e Descriptive and qualitative analysis supports that exposure to multiple disciplines enhances

student learning — Accepted
Hj;: Perceived implementation challenges negatively impact overall effectiveness.
e Negative correlation between challenges and effectiveness: r = -0.48, p < 0.01 — Accepted

Interpretation:
The hypotheses testing confirms that curriculum design, pedagogical training, practical exposure, and
institutional readiness are significant predictors of perceived effectiveness of the 4-year integrated B.Ed.

program. Implementation challenges, if not addressed, can impede program success.
Findings and Discussion
1. Curriculum Design and Pedagogical Training

The analysis indicates that the curriculum of the 4-year integrated B.Ed. program is perceived positively
by both students and teacher educators. Respondents highlighted that the curriculum effectively
integrates subject knowledge with pedagogical skills, emphasizing learner-centered teaching strategies,
inclusive education, and competency-based approaches. The strong correlation between curriculum
design and perceived teacher readiness (r = 0.72, p < 0.01) confirms that a well-structured curriculum is

central to producing competent educators.

Discussion:
This finding aligns with global research emphasizing the importance of integrated teacher education

programs that balance theoretical knowledge and practical teaching skills (Kumar & Roy, 2021). The
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integrated curriculum under NEP 2020 is likely to address previous shortcomings in traditional B.Ed.

programs, which often isolated pedagogy from subject mastery.
2. Practical Teaching Exposure

Practicum and student-teaching components received moderate-to-high satisfaction scores (Mean = 4.05),
with respondents noting that hands-on experience in real classrooms enhances confidence and practical
competence. The positive correlation between practical exposure and classroom readiness (r = 0.63, p <

0.01) underscores the importance of field experience in teacher preparation.

Discussion:

The findings corroborate earlier studies highlighting that classroom practicum is essential for bridging the
theory-practice gap in teacher education (Sharma & Singh, 2019). NEP 2020’s emphasis on extended
practicum ensures that future teachers are not only theoretically informed but also capable of applying

pedagogical principles effectively.
3. Faculty Competence and Institutional Readiness

Faculty competence received high ratings (Mean = 4.20), indicating that institutions generally have
skilled educators to deliver the integrated program. However, institutional readiness scored relatively
lower (Mean = 3.85), reflecting concerns about infrastructure, availability of multidisciplinary
departments, and technological resources. The correlation between institutional readiness and program
effectiveness (r = 0.52, p < 0.01) suggests that institutional preparedness is a significant factor in the

successful implementation of the 4-year integrated B.Ed.

Discussion:

While faculty expertise is critical, institutional capacity—including adequate classrooms, labs, library
resources, and technology—is equally important. Challenges in these areas may hinder the full realization
of NEP 2020 objectives. This aligns with Singh & Verma (2021), who note that infrastructure and

administrative readiness are critical for implementing teacher education reforms.
4. Multidisciplinary Exposure

Qualitative responses from interviews reveal that students benefit from exposure to multiple academic
disciplines, which enhances their holistic understanding, critical thinking, and interdisciplinary skills.
This supports the hypothesis (H,) that multidisciplinary institutional settings positively influence holistic

learning.
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Discussion:
Embedding teacher education within multidisciplinary higher-education institutions promotes intellectual
diversity, research orientation, and collaboration across disciplines. Such exposure equips future teachers

to adopt flexible, innovative teaching strategies aligned with NEP 2020’s vision of holistic education.
5. Challenges in Implementation

The study identifies key challenges, including:

o Limited infrastructure and technological resources in some institutions.

o Faculty shortages in certain subject areas.

o Regional disparities in access to multidisciplinary HEIs.

e Ambiguity in transition for students enrolled in older B.Ed. programs.

The negative correlation between implementation challenges and program effectiveness (r = -0.48, p <

0.01) highlights that addressing these barriers is essential for achieving the policy’s intended outcomes.

Discussion:
While NEP 2020 provides a clear framework, practical bottlenecks may delay or dilute reform outcomes
if not proactively managed. Policymakers and institutions need to focus on capacity-building, resource

allocation, and bridging regional disparities.
6. Overall Perceived Effectiveness

Respondents perceive the 4-year integrated B.Ed. program as likely to enhance teacher competence,
professional status, and classroom readiness (Mean = 4.12). The combination of rigorous curriculum,
practical training, faculty expertise, and multidisciplinary exposure contributes to the perceived

effectiveness of the program.

Discussion:

The findings indicate that the reform has strong potential to improve teacher quality and
professionalization in India. However, success depends on complementary institutional support, policy
enforcement, and equitable access, echoing concerns raised in NEP 2020 literature and prior empirical

studies.
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Conclusion from Findings:

The integrated curriculum and practicum components are key drivers of perceived teacher readiness.
o Faculty competence is strong, but infrastructure and institutional readiness need reinforcement.

o Multidisciplinary exposure contributes to holistic learning and professional development.

o Implementation challenges, if unaddressed, can limit the effectiveness of the reform.

e Overall, stakeholders are optimistic about the 4-year integrated B.Ed. program’s potential to enhance

teacher education in India under NEP 2020.
Suggestions / Recommendations

Based on the findings and discussion, the following recommendations are proposed to ensure effective

implementation of the 4-year integrated B.Ed. program under NEP 2020:
1. Strengthen Institutional Infrastructure:

o Higher-education institutions should develop multidisciplinary departments, modern
classrooms, laboratories, libraries, and technology-enabled learning resources to support

holistic teacher education.
2. Faculty Development and Recruitment:

o Institutions should recruit qualified faculty with expertise in both subject knowledge and
pedagogy. Continuous professional development programs should be organized to enhance

teaching effectiveness.
3. Expand Practical Training Opportunities:

o Establish partnerships with schools for extended student-teaching experiences and practicum

placements. Include mentoring and feedback mechanisms to improve classroom readiness.
4. Ensure Equitable Access:

o Special focus should be given to students from rural and underprivileged regions to provide
access to multidisciplinary institutions and scholarships or financial support for the 4-year

program.
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5. Monitor and Evaluate Implementation:

o Government and regulatory bodies should conduct periodic audits and assessments to ensure
that institutions comply with NEP 2020 standards, maintaining quality, uniformity, and

accountability.
6. Support Transition for Current Students:

o Develop clear guidelines and bridge programs for students enrolled in traditional B.Ed.

programs to facilitate smooth transition to integrated programs.
7. Promote Research and Innovation:

o Encourage research in pedagogy, curriculum development, and teacher education practices

within the integrated program to foster innovation and evidence-based teaching.
Conclusion

The 4-year integrated B.Ed. program under NEP 2020 represents a transformative reform in teacher
education in India. By integrating subject knowledge with comprehensive pedagogical training, practical
teaching experiences, and multidisciplinary exposure, the program seeks to produce highly competent
and professional educators capable of meeting the demands of contemporary classrooms.

This study finds that while the curriculum, faculty competence, and practical training components are
perceived positively, challenges related to institutional readiness, infrastructure, and equitable access
must be addressed to realize the full potential of the reform. Stakeholders—including policymakers,
institutions, and educators—must collaborate to overcome these barriers, ensuring that the integrated
B.Ed. program contributes effectively to improving teacher quality, professionalization, and student

learning outcomes.

Overall, NEP 2020’s vision for teacher education is a significant step toward elevating the status and
effectiveness of the teaching profession in India, but its success will depend on systematic

implementation, monitoring, and ongoing support for both institutions and aspiring teachers.
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